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What is the Leeds SEND Review Toolkit? 
The Leeds SEND Review toolkit is a self-evaluation tool for Headteachers, Senior Leaders and SENCos to review the quality of provision for CYP with SEND in their setting. The tool was produced in collaboration with Leeds Council and our partners in schools.  It places CYP with SEND at the centre, supporting settings to embed a focus on SEND as fundamental to school improvement practice.
What does a SEND Review involve?
[bookmark: _Hlk135065301]A SEND Review provides a structured framework for schools and settings to evaluate the status of SEND provision at a whole school level. Through the tool, settings are invited to reflect on current practice, celebrate the things they do well and develop a strategic plan for short and long-term developments aimed at improving outcomes for CYP with SEND. The self-review tool promotes ongoing dialogue between SENCos, governors and senior leaders in a setting. It places a high value on collaboration and seeks opportunities for all staff to contribute to effective provision and outcomes for CYP with SEND.  
What does the review tool cover? 
The review tool covers nine key areas for evaluation, which are outlined in the table below. Each area looks at factors known to be effective in securing effective outcomes for CYP with SEND.
	
Outcomes 
	Assessment & Early Identification
	
	Environment
	
Preparing for tomorrow
(transitions & PfA)

	


Staff Skills & Training


	
Leadership

	
Curriculum & High-Quality Teaching
	
	Pastoral
(Behaviour & Relationships)	
	
Voice of the Child and Family

	


How to complete SEND Review Tool
This review should be completed by the SENCo and the headteacher. Senior leaders and the SEND Governor should also contribute.    
Part 1: Head Teacher and SENCo to complete the school context (page 6) 
Part 2: Read through the review tool. Headteacher & SENCO record evidence and comments for each focus area (Annex 2). Use Annex 3 ‘Best practice recommendations to support decisions. 
Part 3: SENCO/ Senior leaders to gather evidence (See below page 4 for details). 
Part 4: SENCo & Head teacher to revisit the review tool, using the evidence to make an evaluative comment for each statement.
Part 5: SENCo/Head teacher/Senior leaders to coproduce agreed actions to improve the provision for CYP with SEND. Record on Annex 4. Define a timeline for action and ensure plans are linked directly to the school development plan. 
Tips 
· Read through the tool before completion. This will support decisions about which staff may be required to contribute and help plan an appropriate timetable for completion. 
· Plan sufficient time to complete the self-review.
· Don’t worry if you don’t know the answer! The purpose of the review is to establish a starting point for action and reflection.  
· Use the review toolkit guidance. This includes examples of best practice to support self-review. 
· Be prepared to challenge your own assumptions – use observations, interviews and learning walks to triangulate your evidence. 
· Don’t work in isolation. Establish key stakeholders to help lead the review and decide upon key actions. 






        

Part 3: Gathering Evidence
Collecting and analysing good evidence is key to improving support and outcomes for children and young people with SEND. This diagram shows different ways to gather and use that evidence. Collate the evidence to evaluate practice & provision. 
Identify key stakeholders.
Identify and coproduce agreed actions. Integrate into the school development plan. 


Sampling
Choose four CYP from your SEND Register across the four broad areas of need and range of year groups. Ensure one has an EHCP. 
Refer to their personalised plans (or equivalent).
Use these CYP to support your inquiry.
· 

Meet teachers and support staff
Use the key questions (Annex 3) as a framework.
Record findings


Lesson Observations
Visit a range of lessons. Use key questions (Annex 3) to support observations.  
Record findings
· 


School Context Review tool guidance
Refer to the 🔗 toolkit guidance for examples of Best Practice and 
🔗 Database of resources.
Gather pupil voice 
Use/adapt questions from Annex 3
Record findings.

Work Scrutiny
Choose 6 books from each year group (higher, middle, lower attainers AND the books from the four CYP that you selected from the register.  Use key questions (Annex 3). Record findings

Complete parent questionnaire
Use the key questions (Annex 3) to record findings.


Meet CYP
Select CYP with SEND from the lessons visited (include the four focus CYP). Use key questions (Annex 3) Record findings




Name of School: 
1. XXX is a XX-form entry primary/secondary/ school/college in the (north/east/southwest) of Leeds 
2. The proportion of pupils eligible for the pupil premium is above/below the national average. 
1. The proportion of pupils with special educational needs and/or disabilities is above/below the national average. 
2. The proportion of pupils who speak English as an additional language is below/above the national average (XX% of school population identified as EAL)
3. There are high/low levels of pupil movement to and from the school __% Stability (a measure of the percentage of pupils who were admitted to the school at the standard time of admission). 
4. The average attendance for pupils with SEND is ___ compared with ____ attendance for those not identified as SEND. 
5. Current Ofsted Rating: _____________ (date of last inspection)














	Source*
	XXX School
	Leeds Primary Pupils with SEN
	National Picture 


	Jan 2025 Census Data
	
	
	


	SEND Register Profile
	Number of Pupils


	SEN Support 
	


	Education Health and Care Plan (EHCP)
	


	Total

	





Primary schools: Proportion of pupils with SEN Support by primary type of need (%) 
	
	SpLD
	MLD
	SEMH
	SLCN
	ASD

	Leeds
	6.7
	13.0
	14.4
	47.5
	9.5

	England
	8.5
	13.9
	18.4
	34.8
	11.7

	XX School
	
	
	
	
	


https://www.gov.uk/government/collections/statistics-special-educational-needs-sen

Secondary schools: Proportion of pupils with SEN by primary type of need (%) 
	
	SpLD
	MLD
	SEMH
	SLCN
	ASD

	Leeds
	16.8
	17.4
	25.1
	13.3
	14.0

	England
	18.4
	15.6
	24.7
	12.8
	14.8

	XX School
	
	
	
	
	


https://www.gov.uk/government/collections/statistics-special-educational-needs-sen








Annex 1 Review Tool











	

Focus Area
	
Factors contributing to effective provision for CYP with SEND
	
How strong is our practice?
	
Comments
 (What does the evidence suggest?)

	Outcomes
	 Teaching Standard 
	Expectation /Effective Factors
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	
	2. Promote good progress and outcomes by CYP
	Leaders can demonstrate that learners with SEND make good or outstanding progress, relative to their starting points, across a broad range of subjects.
	
	
	
	

	
	
	We regularly monitor the attendance of learners with SEND and take actions to improve it. 
	
	
	
	

	
	
	Learners with SEND are included in all aspects of school life including school trips, extra-curricular clubs.
	
	
	
	

	
	
	We monitor suspensions and exclusions rate for learners with SEND regularly and, where appropriate, adjust provision to ensure that learner needs are being met. There are no informal or unofficial exclusions.
	
	
	
	

	
	
	We regularly monitor types and rates of patterns of bullying to help identify barriers to learning.
	
	
	
	

	
	
	We ensure our safeguarding procedures keep all learners (including learners with SEND) safe.  
	
	
	
	




	

Focus Area
	
Factors contributing to effective provision for CYP with SEND
	
How strong is our practice?
	
Comments/ What does the evidence suggest?


	Leadership
	Standard
	Expectation/ Effective Factors
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	
	Headteachers Standard 5 Additional and SEND

Standard 2 
Promote good progress and outcomes by CYP
	Our leaders are driving improvements for pupils with SEND.

	
	
	
	

	
	
	Our leaders creates a culture of high aspiration for pupils with SEND.

	
	
	
	

	
	
	Our leaders and governors are knowledgeable about SEND policy, practice & key legislation.

	
	
	
	

	
	
	Our setting has effectively implemented the 2014 SEND reforms and the Equality Act.














	
	
	
	

	

Focus Area
	
Factors contributing to effective provision for CYP with SEND
	
How strong is our practice?
	
Comments/ What does the evidence suggest?


	Assessment & Early Identification
	Teaching Standard
	
Expectation /Effective Factors
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	
	
6 
Make accurate and productive use of assessment
	Our setting adopts a holistic approach to the early identification and assessment of needs.
	
	
	
	

	
	
	We follow a regular cycle of the graduated approach (Assess, Plan, Do, Review) to ensure learners with SEND make sustained progress.
	
	
	
	

	
	
	Our use of formative assessment identifies which learners are falling behind.

	
	
	
	

	
	
	We have the expertise to manage examination arrangements, including implementing reasonable adjustments informed by access arrangements.
	
	
	
	





	

Focus Area
	
Factors contributing to effective provision for CYP with SEND
	
How strong is our practice?
	
Comments/ What does the evidence suggest?


	Curriculum & High-Quality teaching
	 Teaching Standard 
	Expectation /Effective Factors 
	
Emerging
	
Developing 
	
Secure/
Sustaining
	

	1. 
	Standard 1
Set high expectations which inspire, motivate and challenge CYP
	Our teachers set ambitious, personalised goals that stretch and challenge learners of all backgrounds, attainment levels, and dispositions
	
	
	
	

	2. 
	Standard 1
Set high expectations which inspire, motivate and challenge CYP
	Our teachers are responsible and accountable for the progress and development of learners in their class 
(including where learners access support from teaching assistants or specialist staff). 
	
	
	
	

	3. 
	Standard 2 
Promote good progress and outcomes by CYP
	Our practitioners have a secure understanding of how a range of factors can inhibit learners’ ability to learn and how best to overcome them.
	
	
	
	

	1. 
	Standard 5
Adapt teaching to respond to the strengths and needs of all CYP
	Our practitioners are skilled in making adaptations and applying evidence-based strategies proven to support all learners effectively.
	
	
	
	

	
	Standard 5
Adapt teaching to respond to the strengths and needs of all CYP
	We use and evaluate distinctive teaching approaches to effectively engage and support all learners (including learners with SEND).
	
	
	
	



	


Focus Area
	Factors contributing to effective provision for CYP with SEND
	How strong is our practice?
	Comments/ What does the evidence suggest?


	Environment
	Teaching Standard
	Expectation /Effective Factors
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	4. 
	Standard 5
Adapt teaching to respond to the strengths and needs of all CYP: have a secure understanding of how a range of factors can inhibit CYP’ ability to learn, and how best to overcome these

	
Our emotional environment fosters positive wellbeing for all members of the school community.

	
	
	
	

	5. 
	
	
We regularly audit our physical environment to ensure it is accessible and meets the diverse needs of all learners (including learners with SEND).
	
	
	
	





	


Focus Area
	Factors contributing to effective provision for CYP with SEND
	How strong is our practice?
	Comments /What does the evidence suggest?


	Pastoral (Behaviour & Relationships)
	Teaching Standard

	Expectation
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	5. 
	Standard 7
Manage behaviour effectively to ensure a good and safe learning environment
	We establish a safe and stimulating environment for CYP, rooted in mutual respect 

	
	
	
	

	6. 
	Standard 7
Manage behaviour effectively to ensure a good and safe learning environment

	We have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 
	
	
	
	

	7. 
	Standard 7
Manage behaviour effectively to ensure a good and safe learning environment

	We demonstrate consistently the positive attitudes, values and behaviour which are expected of CYP 
	
	
	
	

	8. 
	Standard 7
Manage behaviour effectively to ensure a good and safe learning environment

	We manage classes effectively, using approaches which are appropriate to CYP’ needs in order to involve and motivate them

	
	
	
	





	


Focus Area
	Factors contributing to effective provision for CYP with SEND
	How strong is our practice?
	Comments/ What does the evidence suggest?


	Preparing for tomorrow 

	Teaching Standard
	Expectation
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	5. 
	Teaching Standard 1
Set high expectations which inspire, motivate and challenge CYP
	Our setting prepares learners for adulthood at all stages of learning.

	
	
	
	

	6. 
	Teaching Standard 7 
Manage behaviour effectively to ensure a good and safe learning environment
	
We actively plan for routine and life transitions. 
	
	
	
	





	


Focus Area
	Factors contributing to effective provision for CYP with SEND
	How strong is our practice?
	Comments/ What does the evidence suggest?


	Voice of the Child & Family
	Teaching Standard

	Expectation /Effective Factors
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	7. 
	Teaching Standard 8
communicate effectively with parents with regard to CYP’ achievements and well-being.


	
We place high value on the voices of children, young people, and parents. Their input informs our practice and provision and helps us celebrate individual achievements.
	
	
	
	

	8. 
	Teaching Standard 8
communicate effectively with parents with regard to CYP’ achievements and well-being.

	
Every child and young person in our setting is given the opportunity to participate, be heard, and have their views valued.
	
	
	
	





	


Focus Area
	Factors contributing to effective provision for CYP with SEND
	How strong is our practice?
	Comments/ What does the evidence suggest?


	 Staff Skills and Training

	Teaching Standard
	Expectation /Effective Factors
	
Emerging
	
Developing
	
Secure/
Sustaining
	

	9. 
	
Standard 8 
Fulfil Wider Professional 
Responsibilities



	
Our staff are provided with ongoing continuing professional development (CPD) to enable them to effectively support learners with a range of needs. 
	
	
	
	

	10. 
	Standard 8 
Fulfil Wider Professional 
Responsibilities

	We build strong professional relationships with colleagues and know when to seek advice and specialist support to enhance practice within the Graduated Approach.
	
	
	
	

	11. 
	Standard 8 
Fulfil Wider Professional 
Responsibilities

	
We deploy support staff effectively to add value to what teachers do.

	
	
	
	







Annex 2 Guidance: Best Practice Recommendations & Resources

[bookmark: _Hlk204264632]This section provides examples of best practice to support settings in making evaluative judgements during the review process. These examples are illustrative rather than exhaustive and are not intended to serve as a checklist. Their purpose is to help clarify and contextualise the statements.
A comprehensive set of resources and links to support settings in implementing these best practice recommendations can be found in the IMP database.








	Outcomes

	Teaching Standard
	Expectation
	Best Practice Recommendations


	2. Promote good progress and outcomes by CYP
	Leaders can demonstrate that learners with SEND make good or outstanding progress, relative to their starting points, across a broad range of subjects.
	· Our senior leaders promote high aspirations for all pupils, including those with SEND, fostering an inclusive and ambitious school culture.
· Our progress of pupils with SEND is tracked and analysed, benchmarked against similar pupils nationally, with appropriate interventions implemented where needed.
· Our SENCo is trained in interpreting assessment data and has access to both internal and external progress measures for pupils on the SEND Register.
· Our Leaders analyse SEND progress data, identify trends, and use this information to guide whole-school and SEND-specific actions.
· Our progress for learners with SEND across year groups in a wide range of subjects is consistently strong and work scrutiny indicates that they achieve well.
· We evaluate progress made by learners with SEND each term. The assessment lead works in close collaboration with the SENCo and curriculum leaders to set ambitious targets based on the individual learner’s starting point. 
· Teachers are trained in the use of finely graded assessment tools to track progress for pupils with significant learning and cognition needs, particularly where mainstream assessment systems are not appropriate or accurate. 

	2. Promote good progress and outcomes by CYP
	We regularly monitor the attendance of learners with SEND and take actions to improve it.
	· Leaders routinely analyse attendance data to identify patterns and potential barriers for pupils with SEND. Findings are recorded and shared at governing body meetings and with the local authority where appropriate.
· Leaders recognise the increased vulnerability of pupils with SEND when not in school and implement personalised strategies, working closely with pupils and families to maximise attendance.
· There is strong collaboration between pastoral and SEND support teams. Where needed, additional support and reasonable adjustments are put in place, such as individual healthcare plans and ensuring access to the provision outlined in pupils’ EHCPs.


	2. Promote good progress and outcomes by CYP
	Learners with SEND are included in all aspects of school life including school trips, extra-curricular clubs.
	· We monitor the attendance of pupils with SEND in extra-curricular activities and are proactive in removing any barriers to access.
· We actively encourage and support pupils with SEND to try new clubs.  
· We use pupil voice to inform the planning of our extracurricular activities. 
· We plan our extra-curricular activities to cater for the school’s SEND cohort. This includes consideration of staffing, group sizes and risk assessments.



	2. Promote good progress and outcomes by CYP
	We monitor suspensions and exclusions rate for learners with SEND regularly and, where appropriate, adjust provision to ensure that learner needs are being met. There are no informal or unofficial exclusions.
	· Our school leaders are knowledgeable about their legal responsibilities for pupils with SEND; they understand their legislative duties for example where a pupil is in receipt of an EHC Plan. 
· Our leaders work collaboratively with the SENCo, pastoral and attendance teams to identity pupils at risk of exclusion. They seek create solutions and are proactive in supporting the pupil to reduce the risk of exclusion.
· Our systems ensure that school’s exclusion policy makes appropriate adaptations for pupils with SEND. 
· The school has established and effective working relationships with their area inclusion partners. They ensure key workers maintain regular contact with an alternative provision including regular meetings to plan capture successes and plan for reintegration. 
· School leaders’ quality assure any provision made for arranging suitable full time educational provision for pupils of compulsory school age from the sixth consecutive school day of a suspension or permanent exclusion including support for any SEND the pupil may have. 
· Use of any alternative provision is based on an understanding of the support a child or young person needs in order to improve their behaviour, as well as any SEND or health needs. 
· Off-site direction is only used where in school interventions and/or outreach have been unsuccessful or are deemed inappropriate. It is not used as a sanction or punishment for past misconduct. 
· Part-time timetables are not used to manage a pupil’s behaviour and are only in place for the shortest time necessary. Formal arrangements for regular review with the pupil and their parents are in place. 

	
	We regularly monitor types and rates of patterns of bullying to help identify barriers to learning.
	· Our Anti-Bullying Policy is clearly accessible via the school website and is regularly shared with all staff. It is embedded into staff induction to ensure all colleagues understand expectations and procedures. This supports a consistent and preventative approach to managing behaviour and promoting respect.
· We maintain detailed records of bullying incidents, including type, frequency, and outcomes. This data is regularly analysed to identify patterns and inform targeted interventions. Our approach ensures that bullying is not tolerated and is dealt with swiftly and effectively.
· We provide regular opportunities for parents and carers to share their views through forums and surveys. Feedback is reviewed and responded to promptly, helping to build trust and a shared commitment to pupil wellbeing.
· Pupils are actively involved in shaping our anti-bullying approach. Through school council discussions, focus groups, and anonymous surveys, students contribute to policy reviews and help identify areas for improvement. Their insights ensure that our strategies remain relevant and responsive to their lived experiences.
· New staff receive dedicated training on the Anti-Bullying Policy, and all staff are kept up to date with any changes. 
· The Anti-Bullying Policy is reviewed annually by senior leaders to ensure it reflects current best practice and emerging trends. Leaders use data and stakeholder feedback to evaluate the effectiveness of the policy and make improvements where needed.
· We evaluate the impact of our anti-bullying strategies through a combination of incident data, pupil and parent surveys, and staff feedback. Recent analysis shows a reduction in repeat incidents and increased pupil confidence in reporting concerns. These findings inform our ongoing improvement planning

	
	We ensure our safeguarding procedures keep all learners (including learners with SEND) safe.  
	· Our safeguarding policy is shared and understood by all staff. 
· We actively engage with the LA training offer or equivalent.  The designated safeguarding leads (DSL) have attended the 3-day LA training (and keep up to date). 
· Our staff regularly make use of the Education Safeguarding consultation and advice line. 
· Our school is aware of or has previously made appropriate use of the LADO, Risk Assessment Management Process (RAMP). 
· Our staff receive appropriate training in positive behaviour management strategies which emphasise de-escalation, positive handling and restraint reduction.








	Leadership

	Head Teacher Standard
	Expectation
	Best Practice Recommendations

	Headteachers' standards standard 5 Additional and SEND
	School leaders are driving improvements for pupils with SEND.
	· Our SENCo works closely with the headteacher and senior leadership team to develop a whole-school approach to ensure SEND priorities are integrated into strategic decision-making.
· Key priorities in our School Development Plan (SDP) are informed by our annual SEND review. The SDP outlines clear outcomes for pupils with SEND. Outcomes for pupils with SEND are evaluated as a key performance indicator within our SDP.
· We have a named governor with responsibility with SEND who has attended appropriate training and offers effective challenge and support to senior leaders.
· Our leaders track the progress of pupils with SEND using both national benchmarks and local authority data to identify gaps and inform interventions.
· Our SEND Annual report to the governors is a critical tool used to evaluate the impact of our provision for pupils with SEND. Key findings are highlighted within the School Improvement Plan (SIP) and School Development Plan (SDP), ensuring it remains a whole-school priority.
· Systems are in place to review staff and governor confidence and skills in supporting pupils with SEND, using surveys, audits, or performance reviews.
· We use a range of data sources (e.g. individual pupil reviews, staff, parent teacher surveys and data from SEND reviews and the SEND register to plan a targeted CPD cycle that addresses emerging needs and aligns with the SDP.
· A differentiated CPD programme is in place to support staff at all levels, including:
· Early Career Teachers (ECTs)
· Middle leaders
· Teaching Assistants (TAs)
· peer observations or coaching focused on inclusive practice
· Our CPD themes include inclusive classroom strategies, adaptive teaching, and understanding specific needs (e.g. autism, ADHD, SEMH). 

	Headteachers' standards standard 5 Additional and SEND
	Our leaders create a culture of high aspiration for pupils with SEND 
	· Our senior leaders prioritise high-quality teaching for all pupils and routinely audit staff skills and knowledge to celebrate good practice and identify areas for development. 
· We carefully consider our staff deployment to support pupils with SEND.  Our leaders invest in developing the skills and roles of both teachers and teaching assistants (TAs).
All pupils are given the opportunity to study the full curriculum. Where pupils are withdrawn from subjects, numbers are extremely low and each decision is supported by a clear, individual rationale.
All staff understand the value of neuro-affirming language and consistently avoid phrases that limit pupils’ potential.
We monitor outcomes from personalised and targeted interventions regularly to ensure effectiveness and impact.
We engage with external SEND professionals to support projects that make mainstream education more inclusive and effective.
Our strategies to improve attendance and behaviour are inclusive taking into account the specific needs of vulnerable groups and pupils with social, emotional, and mental health needs.

	Headteachers' standards standard 5 Additional and SEND
	Our leaders and governors are knowledgeable about SEND policy, practice & key legislation.
	Our SENCo holds Qualified Teacher Status (QTS) and is an experienced teacher.
They have completed, or are currently working towards, the National Award in SEND Co-ordination (NASENCO) or a National Professional Qualification (NPQ) at Level 7, within three years of starting the role.
Our SENCo is provided with sufficient time and support to complete the qualification.
Our SENCO is given dedicated SENCo time each week to develop a coordinated approach to whole school SEND.
 Our governors and leaders are well-informed about setting responsibilities outlined in the SEND Code of Practice, Children and Families Act, and Equality Act.
Our named SEND governor has completed appropriate training to enable them to provide effective support and challenge to the SENCo.
Our SEND governor conducts an annual review of the SEND Information Report in collaboration with the SENCo.
Our SENCo and leadership team allocate time to meet with the SEND governor to discuss key actions.

	Headteachers' standards standard 5 Additional and SEND
	Our setting has effectively implemented the 2014 SEND reforms and the Equality Act. 
	Our website clearly links to the local offer, which is regularly maintained and updated to reflect changes in provision and staffing.
We ensure all staff are familiar with the Equality Act 2010 and its implications for inclusive practice.
We ensure documents are made accessible to all; for example, paper copies and enlarged versions are available.
We provide translations of documents into other languages where appropriate.

	Assessment and Early Identification

	Teaching Standard
	Expectation
	Best Practice Recommendations


	
6 
Make accurate and productive use of assessment
	
Our setting adopts a holistic approach to the early identification and assessment of needs.
	We observe and monitor learners’ strengths, differences, and difficulties across various learning environments to inform tailored planning.
We use a combination of summative and formative assessments, alongside structured observations and targeted checklists, to evaluate progress and identify barriers to learning.
We regularly seek input from learners and parents to better understand personal experiences in the classroom and collaboratively address barriers to engagement and learning.
Our school demonstrates a strong understanding of how pupils with SEND are progressing, both with individual teachers and across different subjects. 
The SENCo and assessment lead work closely with subject leaders and classroom teachers to regularly review pupil progress. Variations in achievement between subjects are carefully monitored, constructively addressed, and followed up with targeted actions.
We detail the graduated approach to identifying learners with SEND in our SEND Information Report, which is available on our website. This ensures that SEND is identified promptly and effectively.

	6 
Make accurate and productive use of assessment
	We follow a regular cycle of the graduated approach (Assess, Plan, Do, Review) to ensure learners with SEND make sustained progress.
	· Our Individual Provision Maps (IPMs), or equivalent documents, outline learners’ strengths, barriers, and reasonable adjustments. These are co-produced with parents and carers.
· Our practitioners are aware of learners’ starting points, enabling expected progress to be clearly measured and supported.
· Learners are given regular opportunities to reflect on their learning and contribute to setting their next steps.
· We routinely review targeted provision and interventions to evaluate their impact. Parents and carers are actively involved in reviewing the effectiveness of provision and shaping future support.

	6 
Make accurate and productive use of assessment
	Effective formative assessment identifies which pupils are falling behind.
	· Our assessments are designed to test component knowledge; they link directly to the intended curriculum. 
· Our teachers routinely use assessment to:
· Decide whether to adjust the level of challenge of activities
· Reteach specific concepts of topics
· Adjust curriculum content in the medium or long term
· Provide pupils with feedback through which they can address their own areas for improvement
· Pinpoint gaps in learning and adapt planning to meet individual needs. 
· Decide which pupils may need additional targeted support. 

	6 
Make accurate and productive use of assessment
	We have the expertise to manage examination arrangements, including implementing reasonable adjustments informed by access arrangements.
	We make adaptations to assessment arrangements based on the learner’s normal way of working.
Reasonable adjustments are used to enable access to learning.
Our practitioners receive regular training on how to apply access arrangements (e.g. extra time, rest breaks, scribe) as a reasonable adjustment within informal and formal examinations.







	Curriculum & High-Quality Teaching

	Teaching Standard
	Expectation
	Best Practice Recommendations


	Standard 1
Set high expectations which inspire, motivate and challenge CYP
	Our teachers set ambitious, personalised goals that stretch and challenge learners of all backgrounds, attainment levels, and dispositions
	· Our teachers maintain high aspirations for all learners, regardless of their starting points, and set ambitious, personalised goals.
· We understand our learner’s individual aspirations and support them in working towards these through tailored planning and support.
· Labels are applied thoughtfully to guide needs-led provision, ensuring they support personalised planning without constraining aspirations or placing limits on attainment.
· We introduce our learners to positive role models with SEND who have achieved success, helping to raise aspirations and challenge stereotypes.
· Our practitioners have a clear understanding of individual learner needs and refer to Individual Provision Maps (IPMs or equivalent) to guide distinctive teaching approaches.
· Our teachers adapt plans responsively, based on what is effective or ineffective, ensuring provision remains dynamic and learner centred.

	Standard 1
Set high expectations which inspire, motivate and challenge CYP
	Our teachers are responsible and accountable for the progress and development of learners in their class 
(including where learners access support from teaching assistants or specialist staff). 
	· Robust systems are in place to guarantee that learners with SEND have equitable access to qualified teachers.
· Our teachers collaborate closely with teaching assistants to inform planning, evaluate intervention outcomes, and align support with classroom learning.
· When interventions require time away from the main class, our teachers maintain full oversight and responsibility for pupil progress.

	Standard 2 
Promote good progress and outcomes by CYP
	Curriculum leaders ensure the curriculum is sequenced so that all pupils can access subsequent learning, this is reviewed regularly to meet the needs and strengths of current cohorts
	Our senior and middle leaders collaborate with class teachers to support curriculum development, differentiation, and inclusive practice.
Our curriculum components are deliberately ordered to support progression and readiness for future learning across lessons, topics, year groups, and phases.
Our teachers are supported to identify and prioritise core knowledge that all pupils must know and remember, removing barriers for pupils with SEND.
Our teachers know how to break down complex concepts into small, manageable building blocks to ensure accessibility and success for all learners. Prerequisite learning is revisited and reinforced to support long-term retention and understanding.
Our teachers plan with awareness of curriculum areas that are particularly challenging, ensuring adaptations are in place for pupils with SEND.
We ensure key vocabulary is explicitly taught and explored to prevent it becoming a barrier to understanding, e.g. when analysing historical sources.

	Standard 2 
Promote good progress and outcomes by CYP
	Our practitioners have a secure understanding of how a range of factors can inhibit learners’ ability to learn and how best to overcome them.
	All staff actively develop their knowledge of SEND and take ownership of their professional learning to provide effective, inclusive support.
Our whole school systems enable teachers to quickly and consistently access personalised plans outlining pupil needs and strengths and strategies to support.
Practitioners are attuned to a range of external factors that may affect a learner’s engagement and progress, such as sensory sensitivities (e.g. noise and lighting), bereavement, or changes in family circumstances.
They also recognise intrinsic factors that can influence learning, including working memory challenges, attention and listening difficulties, and sensory impairments.

	Standard 5
Adapt teaching to respond to the strengths and needs of all CYP
	Our practitioners are skilled in making adaptations and applying evidence-based strategies proven to support all learners effectively.
	1. Explicit Instruction
Our teachers utilise explicit instruction strategies to support learners with SEND, including:
Retrieval practice (planned opportunities for daily, weekly, monthly review).
Presenting new material using small steps.
Using Questions (including non-examples to anticipate misconceptions).
Providing Models.
Guided practice.
Checking understanding.
Independent Practice.
2. Scaffolds (to aid understanding and promote independence)
Visual Scaffolds support planning and prioritisation and understanding of content (for example):
Task boards
Now/Next
Success criteria/marking scheme
Checklists
Written scaffolds help reduce cognitive load, illustrate examples (for example):
Word banks and key vocabulary (with symbols where appropriate) 
Writing frames
Partially worked examples
Graphic organisers
Counters/Number lines
We use verbal scaffolds to break down instructions, simplify or clarify vocabulary.

3. Cognitive and Metacognitive Strategies
· We explicitly teach and model metacognitive strategies to help learners to plan, monitor, and evaluate learning.
· We set an appropriate level of challenge through effectively managing cognitive load (chunking).
· We provide opportunities for independence through the gradual release of responsibility.
4. Assistive Technologies
We use technology tools to support learning and communication including:
Apps to provide instruction and practice opportunities.
Tools to aid learning e.g. note taking, highlighting, speech to text, text to speech.
Apps to augment the communication skills of learners with communication difficulties.
Tools to remove barriers to reading and transcription e.g. speech to Text/text to speech.

5. Flexible Groupings
We use flexible groupings to:
· Tailor instruction and promote collaboration.
· Pre teach new concepts, overlearn taught facts, or practice skills.
· Provide opportunities for collaborative learning across a range of attainment levels.
· Give learners additional time to process information and overlearn key concepts or facts.



	Standard 5
Adapt teaching to respond to the strengths and needs of all CYP
	[bookmark: _Hlk204242600]Small group and 1 to 1 intervention are appropriate and high quality. Teachers understand how gains will be capitalised on during whole class teaching

	Our setting uses evidence-based interventions to complement high-quality small group and 1:1 instruction.
Staff are well-trained in line with EEF guidance and use strategies tailored to individual pupil needs.
Positive relationships are built with pupils to support engagement and progress.
Teachers and TAs meet regularly to align interventions with classroom learning and ensure continuity.
Intervention outcomes are shared and integrated into whole class teaching to support consolidation and generalisation.
Teachers understand the structure and content of interventions and make explicit links to classroom learning.
Interventions are evaluated in terms of:
  - Staff CPD
  - Whole-setting provision
  - Curriculum design
  - Pupil progress
Next Steps May Include:
  - Providing refresher training for staff
  - Strengthening links with the wider curriculum









	Environment

	Teaching Standard
	Expectation
	Best Practice Recommendations

	Standard 5
Adapt teaching to respond to the strengths and needs of all CYP: have a secure understanding of how a range of factors can inhibit CYP’ ability to learn, and how best to overcome these

	

Our emotional environment fosters positive wellbeing for all members of the school community.


	· Our behaviour and relationships policy is grounded in relational practice, clearly outlining expectations, routines, and how reasonable adjustments are made to support individual needs.
· The policy is shared with all learners and supported through accessible communication to ensure understanding.
· Our setting fosters a sense of belonging and community through inclusive policies and practices.
· Practitioners build and maintain positive relationships with learners, recognising the foundational role of relationships in learning and development.
· High expectations for behaviour are upheld through a consistent framework that includes praise, restorative approaches, and logical consequences.
· Diversity and difference are celebrated through planned initiatives, PSHE curriculum, assemblies, and learner voice.
· Emotional literacy is explicitly taught to help learners identify, understand, and manage their emotions.

	Standard 5

Adapt teaching to respond to the strengths and needs of all CYP: have a secure understanding of how a range of factors can inhibit CYP’ ability to learn, and how best to overcome these

	
We regularly audit our physical environment to ensure it is accessible and meets the diverse needs of all learners (including learners with SEND).
	· We annually review our accessibility policy, identify actions, and regularly monitor the impact.
· Our environment is ordered; resources are organised, labelled, and easily located.
· Seating is planned to ensure learners can see and hear the teacher, feel safe, and access necessary materials.
· Displays are purposeful and accessible, enhancing teaching and learning.
· Signage is used consistently throughout the school to support navigation and independence.
· Teachers design slides to reduce cognitive load: minimal text, clear verbal delivery, consistent fonts and colours, chunked information, and quality images.
· Practitioners recognise the impact of the environment on sensory differences and apply reasonable adjustments (e.g. ear defenders, wobble cushions, fidget toys, dimmed lighting, safe spaces).
· Transitions within the environment are planned with reasonable adjustments (e.g. visual timetables, transitional objects, flexible timing).
· Physical resources (e.g. PE and Maths equipment) are adapted to promote independence (e.g. different size balls, rulers with grip handles).



	Pastoral (Behaviour & Relationships)

	Teaching Standard
	Expectation
	Best Practice Recommendations

	


Standard 7
Manage behaviour effectively to ensure a good and safe learning environment

	
Establish a safe and stimulating environment for CYP, rooted in mutual respect 

	Understanding Influences 
· Our teachers recognise that all behaviour is communication and consider the multiple influences that drive behaviour (e.g. developmental profile, trauma).
· Our teachers understand an individual’s context will inform effective responses to behaviour and take a holistic approach as a result.     
· We ensure every child or young person has a supportive relationship with a member of school staff (e.g. key worker).

	
	Have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 
	Teach Learning Behaviours
· Our teachers explicitly model and teach expected learning behaviours to reduce the need to positively support behaviour.  
· Our teacher’s language demonstrates unconditional positive regard for all children and young people.
· Our teachers encourage CYP to be self-reflective of their own behaviours.

	
	
Demonstrate consistently the positive attitudes, values and behaviour which are expected of CYP 
	Classroom Management Strategies
· Our teachers use effective classroom management to reduce behaviours that challenge, disengagement, bullying and aggression.  
· Our teachers engage in reflective practice to improve their classroom management and the strategies utilised to support individuals. 
· Our reward systems are used as part of a broader classroom management strategy.
Regular Routine 
· Our teachers use specific behaviour-related praise. 
· Our teachers work with key stakeholders (e.g. parents and carers, external professionals, children and young people) to provide a co-produced system of support for the individual.   
· Our teachers are clear in the school behaviour policy and ensure it is consistently applied.

	Standard 7
Manage behaviour effectively to ensure a good and safe learning environment

	Manage classes effectively, using approaches which are appropriate to  needs in order to involve and motivate them

	Targeted Approaches
· Our teachers are supported to design and implement personalised approaches for children and young people requiring adaptations to the whole school behaviour approach.
· Our teachers provide opportunities for children and young people to develop peer awareness and sensitivity towards differences, including SEND.
· We ensure that our children and young people with SEND have access to appropriate resources to support effective learning behaviours

	
	Have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly
	Consistency 
· Our behaviour and relationship policies are clear and consistently applied across the setting. They include adaptations to ensure reasonable adjustments are applied where appropriate 
· We work together with parents to support parity in approach between school/setting and home.
· All staff receive training to recognise the ways in which CYP with SEND can be vulnerable to bullying and ensure systems are in place to monitor.


 


	Preparing for tomorrow

	Teaching Standard
	Expectation
	Best Practice Recommendations


	Teaching Standard 1
Set high expectations which inspire, motivate and challenge CYP
	Our setting prepares learners for adulthood at all stages of learning 

	Raising Aspirations and Preparing for the Future
· We raise aspirations and expectations by encouraging learners to think about their future from an early age.
· Our accessible curriculum promotes healthy lifestyles, informed choices, independence, community inclusion, and readiness for employment.
· Learners are supported to pursue their interests through a wide range of extracurricular and enrichment opportunities.
· We encourage parents and carers to take active steps at home to help prepare their child for learning.

Curriculum and Preparation for Adulthood
· The curriculum is adapted as needed, with long-term planning that considers the four Preparation for Adulthood outcomes (education and employment; friends, relationships and community; independent living; health).
· From an early stage and continuing post-16, our learners receive tailored careers advice and are supported to explore a range of career paths aligned with their needs, interests, and aspirations.
· Learners are well-prepared for further education and employment through relevant work experience, access arrangements, interview preparation, and the development of social and communication skills.

	Teaching Standard 7 
Manage behaviour effectively to ensure a good and safe learning environment
	
We actively plan for routine and life transitions. 
	· We plan for transitions throughout the day using tools such as visual timetables, planners, and maps, helping learners build the skills to manage change.
· At key transition points—such as moving to a new class or setting—practitioners actively gather information about each learner to ensure a smooth transition. This includes support strategies, interests, and effective arrangements.
· Transitions are carefully planned and may include additional visits to new settings.
· We work in partnership with parents and carers to support their child’s transition, encouraging them to take practical steps at home to ease the process.























	[bookmark: _Hlk204091375]Voice of the Child & Family

	Teaching Standard
	Expectation
	Best Practice Recommendations

	Teaching Standard 8
communicate effectively with parents with regard to CYP’ achievements and well-being.


	
We place high value on CYP and parent voice. This impacts on our practice and provision and celebrates achievement. 

	Our SEND information report is accessible on the school website and is updated annually.
Our parents and carers are signposted to the Leeds Local Offer, which highlights local and national sources of support.
We host regular formal and informal events to seek the views of parents and carers regarding SEN provision in the setting, e.g. parent/carer surveys, coffee mornings, SEND drop-in sessions.
Our learners routinely share their views on SEN provision in the school to help inform policy and practice, e.g. surveys, school Council.
We ensure our parents/carers are aware of the range of communication channels available for sharing information about their child, e.g. school-specific messaging apps and email.

	Teaching Standard 8
communicate effectively with parents with regard to CYP’ achievements and well-being.
	Every child and young person in our setting has the opportunity to be involved and heard.
	· Our learners are given structured opportunities to share their views, understand their strengths and barriers, and identify strategies to support their progress. For example, through pupil voice activities, one-to-one discussions, and learning journals.
· Parents and carers are informed of their child’s strengths, special educational needs, and the provision in place to support them, including any interventions. This is achieved through review meetings, written reports, and digital communication platforms.
· We involve parents and learners in reviewing progress and co-developing provision. This includes termly review meetings for pupils receiving SEND Support, shared goal setting, and feedback forms.
· We balance communication to ensure it is timely, sensitive to individual needs, and fosters effective engagement. This includes using school messaging apps, email, and scheduled phone calls.
· We provide opportunities for parents to share successful strategies used at home and school to ensure a consistent approach. This is facilitated through parent workshops, shared planning documents, and informal discussions.

	Staff Skills and Training

	Teaching Standard
	Expectation
	Best Practice Recommendations

	Standard 8 
Fulfil Wider Professional 
Responsibilities

	
Our staff are provided with ongoing continuing professional development (CPD) to enable them to effectively support learners with a range of needs. 
	Our teachers are supported to meet the teaching standards through a blend of training, professional development, coaching, and mentoring.
Our support staff receive training alongside teachers, ensuring consistency and high expectations across all roles.
Practitioners receive targeted CPD on implementing effective adaptations to high-quality teaching.
CPD is aligned with the EEF Recommendations, enabling practitioners to deliver evidence-informed interventions.
Teachers receive training on the effective deployment of support staff and are allocated time for collaborative planning, assessment, and intervention discussions.
Teaching assistants engage in regular, role-specific training to ensure they are well-equipped to fulfil their responsibilities.
Senior leaders conduct audits in SEND-related areas, using the findings to inform and refine practice.
Monitoring visits by senior leaders evaluate the impact of school improvement actions on outcomes for learners with SEND.


	
	We build strong professional relationships with colleagues and know when to seek advice and specialist support to enhance practice within the Graduated Approach.
	We actively collaborate with specialist practitioners to enhance our staff’s understanding of the four broad areas of need (as outlined in Section 2).
Where necessary, our SENCo ensures that practitioners receive targeted training and support, equipping them with the knowledge and skills required to meet the specific needs of individual learners.






	Standard 8 
Fulfil Wider Professional 
Responsibilities

	[bookmark: _Hlk204242640]We deploy support staff effectively to add value to what teachers do.

	We deploy support staff strategically to enhance the impact of teaching and learning.
Support staff promote independent learning by equipping pupils with the skills to manage their own progress.
Senior leaders ensure support staff are confident and well-prepared for their roles in the classroom.
We regularly evaluate the impact of adult deployment to ensure it supports and sustains learner progress.
Where appropriate, support staff deliver structured, evidence-based one-to-one and small group interventions.
Practitioners collaborate to ensure interventions are clearly linked to everyday classroom teaching.
Communication among all adults is consistent and responsive, ensuring support is tailored to each learner’s needs.




Annex 3 Gathering Evidence 

Inclusive Practice Observation Pack
This section provides a set of observation questions designed to support leaders in evaluating inclusive practice and the experiences of learners with SEND within their setting.
The pack includes:
Inclusive practice observation questions
Proformas for reporting
Work scrutiny templates
Intervention strategies for teachers and children
Adapt the materials as needed for your specific context.







	Focus area
	Teaching standards and SEND CoP
	Inclusive Practice Questions for lesson observations

	Planning & Intent

	Teaching Standards:TS1, TS5
SEND Code of Practice: 6.12
Teachers must plan lessons to ensure that pupils with SEND engage in learning and make progress.
	Is there clear evidence that the lesson has been planned with the needs of learners with SEND in mind?
Are learning objectives and outcomes accessible and appropriately ambitious for all learners, including those with SEND?
Have potential barriers to learning been anticipated and addressed in the planning?

	Classroom Environment

	Teaching Standards: TS1, TS7
SEND Code of Practice: 6.15 
Schools must ensure that the learning environment supports the participation of 
pupils with SEND.
	Is the classroom environment physically and emotionally inclusive (e.g., displays, seating, sensory considerations)?
Are learners with SEND visibly engaged and participating in the learning?
Is the classroom climate calm, respectful, and supportive of all learners?


	Teaching & Pedagogy

	Teaching Standards: TS2, TS4, TS5 SEND Code of Practice: 6.16 – Teachers must use appropriate teaching approaches to support pupils with SEND.
	Are teaching strategies adapted to meet a range of needs, including those of learners with SEND?
Are instructions clear, broken down, and supported with visuals or modelling where appropriate?
Is there evidence of scaffolding or differentiated support to enable access to the curriculum?

	Support & Interaction

	Teaching Standards: TS2, TS8
SEND Code of Practice: 6.18 Effective deployment of support staff is essential to support pupils with SEND
	Are additional adults (e.g., TAs) deployed effectively to support independence and learning?
Do interactions between staff and learners with SEND promote confidence, autonomy, and understanding?
Are learners encouraged to ask questions, take risks, and express their thinking?


	Curriculum Access

	Teaching Standards: TS5
SEND Code of Practice: 6.12 Pupils with SEND should have access to a broad and balanced curriculum.
	Are learners with SEND accessing the same curriculum content as their peers, with appropriate adaptations?
Are resources and materials adapted or personalised to support access and understanding?

	Assessment & Feedback

	Teaching Standards: TS6
SEND Code of Practice: 6.20 Assessment should inform teaching and support progress for pupils with SEND.
	Is formative assessment used to check understanding and inform next steps for learners with SEND?
Is feedback (verbal or written) accessible, meaningful, and supportive of progress?
Are misconceptions identified and addressed promptly?

	Pupil Voice & Engagement

	Teaching Standards: TS1, TS7
SEND Code of Practice: 6.36 Schools should involve pupils in decisions about their learning and support.
	Are learners with SEND actively participating and contributing to the lesson?
Do learners appear to understand what they are learning and why?
Are learners with SEND given opportunities to reflect on their learning?


	Impact & Progress

	Teaching Standards: TS6
SEND Code of Practice: 6.19 Schools must monitor the progress of pupils with SEND and evaluate the effectiveness of support.
	Is there evidence that learners with SEND are making progress within the lesson?
Are adaptations and support strategies having a positive impact on engagement and outcomes?













	Lesson Visits – Inclusive lesson observations

	Key questions
	What did I find?


	Refer to focus areas p46-47
Agree 1 or 2 focus areas before observing.
	Lesson 1:
	


	
	Lesson l 2:
	


	
	Lesson 3:
	


	
	Lesson 4:
	





	Lesson Visits – individual learner experience

	Guidance:
	· Visit a range of lessons and ensure that you can identify CYP with SEND 
· Visit the four CYP that you selected from the register and use their Individual Provision Maps/SEND Support Plans (or equivalent)

	Key questions
	What did I find?

	· Are appropriate adaptations being implemented, in line with the Individual Provision Map or School Support Plan, to ensure the child or young person can access the learning effectively?
· Is the child or young person provided with regular opportunities to engage in independent learning?
· Can the child or young person explain or demonstrate what they are learning?
· Does their understanding clearly link to the core curriculum content?

	Learner 1:
	


	
	Learner 2:
	


	
	Learner 3:
	


	
	Learner 4:
	



	Work scrutiny

	Guidance:
	· Choose a range of books across the attainment range. Include CYP with SEN and look at pupil books from the sample in lessons.
· Choose the books of the CYP that you observed and use the Personalised Learning plan (or equivalent for reference).
· Evidence of learning for CYP with SEND might look different, but it should match the ambition for other CYP. You may need a teacher/leader to explain this.

	Key questions
	What did I find?

	Are adaptations being made (in line with Personalised Learning plan /EHCP) to ensure that the CYP can access the learning as intended? Is the learning intention clear?
Is feedback relevant and accessible and useful?
Are CYP with SEND challenged and supported to produce work of a high standard?
Is there evidence that CYP are supported to remember important content? Could CYP use their books to revise or remember important content? (Where relevant).
	Learner 1:
	

	
	Learner 2:
	

	
	Learner 3:
	

	
	Learner 4:
	

	Meeting with children/young people

	Guidance: 
	Meet with a group of CYP with SEND from the year groups that you visited (including the focus CYP, possibly separately). Seek advice from Curriculum Leader/SENCO to ensure that CYP are feel comfortable, this might mean the meeting takes place alongside other trusted adults

	What am I looking for/going to ask?
	Evidence

	I saw you learning about x today, can you tell me about this?
What had you learnt before that helped you with this?
How do teachers help you remember what you have learnt? Can you give any examples?
What do you do if you don’t understand something?
How does the teacher check you have understood?
Is there a trusted adult in school that you would go to if you had a problem?
What clubs/activities do you attend outside of lessons?
	Learner 1:
	


	
	Learner 2:
	


	
	Learner 3:
	


	
	Learner 4:
	



	Meeting with teachers

	Key questions

	What did I find?

	What adaptations do you make (in line with individual provision maps/send support plans) to ensure that these CYP can access the learning as intended?
How do you review this?
	

	What are the most common SEND areas of need in this school?

	

	Do you know which learners in your classes have an EHCP or require SEND support? 
How do you know about their strengths, needs and teaching approaches? 
Who is responsible for the progress of all CYP, including CYP with SEND?
	

	What would alert you to the fact that a child might have an unidentified SEN need?

	

	How do you ensure that learners with SEND can engage in the same activities as those without SEND?
	

	What do you do if a learner is unable to understand the curriculum?

	

	Tell me about adjustments you have made for any learners in the lessons I have seen today. Are they being effective? [Ideally, show in the work scrutiny]
	

	How do you work with Teaching Assistants to support learners with SEND in their learning?
	

	What training do you get on SEND? What would you find useful and why?

	

	In what ways could learners with SEND be more vulnerable from a safeguarding point of view?
	



Annex 4 Action plan – Prioritise the area of focus (not all areas will require an action)
	Area of focus
	Action needed
	Resources
	Precise outcomes (what impact will this have)  
	Timescale
	Evaluation /Quality Assurance 
	Link to School Development Plan

	Outcomes 

	
	
	
	
	
	

	Leadership

	
	
	
	
	
	

	Assessment & Early Identification
	
	
	
	
	
	

	Curriculum & High-Quality Teaching
	
	
	
	
	
	

	Environment

	
	
	
	
	
	

	Preparing for tomorrow
	
	
	
	
	
	

	Voice of the Child and Family
	
	
	
	
	
	

	Staff Skills and Training
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